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Chapter 18

Muslim Education in the Vilayet
of Beirut, 1880-1918

Martin Strohmeier

THE MOST SIGNIFICANT IMPULSES for new developments in Muslim educa-
tion in Lebanon® can be traced back to the early 1880s and are lined with
the names of outstanding representatives of the Islamic reform movement.
In 1880 Shaykh Husayn al-Jisr (1845- 1909) founded al-Madrasa al-watani iya
(the mational school) in Tripoli. His aim was to provide an Islamic and
“national” educational alternative to foreign schools by combining religious
and secular subjects in the curriculum.? Rashid Rida (1865-1935) studied
religious subjects, logic, and natural sciences in this school after attending
the local mekteb-i riigdi. The courses were taught in Arabic, with Turkish
and French offered as foreign languages. The Madrasa wataniya was closed
down when the authorities refused to recognize its status as a religious
school, thereby depriving its pupils of military exemption. Thus Tripolis
lost a promising educational institution through the “stupidity and ignorance”
of the government.?

Rida continued his education at another school in Tripoli. Al-Jisr
assumed a position at the Madrasa sultaniya in Beirut. This school was
directed by Shaykh Ahmad ‘Abbas al-Azhari (1853-1927)* and run by the
Islamic society for benevolent purposes (jam‘yat al-maqasid al khayriya
al-islamiya, abbreviated: Magasid).’ Here al-Jisr met Muhammad ‘Abduh
who had recently arrived in his chosen exile after having being deported
from Egypt which had been under British occupation since 1882.

At the same time, the Magasid were dissolved and eventually incorporated
into the Council of Education (Maarif meclisi), which was the highest
provincial body in educational affairs. The Mekteb-i sultani, the upper level
of the Ottoman secondary school system, was subsequently reopened as a
public institution. In this process al-Azhari lost his position probably as a
result of plots instigated by the Mekieb-i riisdi-i askeri.® After sojourns in
Paris and Tunis, ‘Abduh returned to Beirut at the beginning of 1885 and
received a call to teach Arabic language and rhetoric at that same Mekteb
where Shakib Arslan and his younger brother Nasib were his students.”



216 DECISION MAKING IN THE OTTOMAN EMPIRE

Deeply troubled by the predominance of local and foreign Christian
educational institutions, ‘Abduh wrote 2 memorandum entitled “Reflections
on Reform and Religious Instruction,” which he sent to the office of
Seyhiilislam in Istanbul in March of 1887.%In this document he states that
Muslims are ignorant of their faith and decadent. He continues:

This inner weakness has paved the way for foreign devils’ into the
hearts of many Muslims and enabled them to win their affection.
Muslims are rendered vulnerable to their intrigues and evil insinua-
tions. Their preachers have captivated the minds of many Muslims.
They have streamed to the Islamic countries, even to the Ottoman
empire, in order to lead Muslims astray. We can scarcely find one
place without a school of the Americans, Jesuits, Lazarists, Fréres,
or other European religious societies. Muslims do not shrink from
sending their children to these schools. They desire that their
children be instructed in the disciplines considered necessary for
their livelihood and in European languages, which are seen as a
prerequisite for future happiness. . . . As far as public (al-makatib)
and the traditional Islamic schools (al-madaris al-Islamiya) are con-
cerned, no or very little religious instruction takes place. Only
ritual practices (‘ibadat) are presented in a very abbreviated and
formulaic manner which is restricted to memorizing certain sen-
tences, the meanings of which are not understood. This is the
reason that many of those who have attended military or other
schools are no longer religious and are not acquainted with the
principle of their faith. . . .1

‘Abduh’s warning seems to have gone unheeded on the long bureaucratic
road to the mahriise.'! He felt obliged to address his second memorandum,
entitled al-la’iha al-thaniya fi islah al-qutr al-sar(March 1888), to someone
much closer, the vali of the recently established province Beirut.’? He
criticizes the Ottoman authorities for giving credence to Christian insinuations -
that the Magasid had pursued political goals' and for closing the schools,
thereby reinforcing Christian dominance of the educational system.'* ‘Abduh
argues that Muslim children who graduated from Christian schools were
either “Christians in faith and Muslims in name only or atheists and
materialists.”'* After leaving school they went to work for foreign companies
and consulates.'® But foreigners could only be beat at their own game,
namely education. ‘Abduh laments that an Ottoman school meeting the
needs of the population had never been founded.'” To rectify this situation
he proposes that a lycée (maktab ‘ali) be set up in the form of a boarding
school under the following conditions: The school director must have a
command of Arabic and the language of instruction must be Arabic, thus
relegating Turkish to minor importance. The leitmotif of the school would
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be the “restoration of faith and love for one’s country” (ihya’ al-din wa-hubb
al-dawla). A further step would be the opening of elementary schools.

The increasingly evident predominance of the Christians in both cultural
and economic affairs (in November 1883, during ‘Abduh’s first sojourn in
Beirut the medical department of the Université St. Joseph was opened)?
led to ‘Abduh’s view of the supremacy of the West and his call for the
political liberation of the Islamic peoples.?® The special status of Cebel-i
Liibnan under international guarantee, the large number of Christians with
their contacts to Europe and their susceptibility to foreign influence, and
Beirut’s importance as a commercial center were all forces which had
fostered Christian growth.” _

Beirut’s rapid economic rise during the second half of the last century
created positions which for the most part were filled by Christians who
had immigrated from Mount Lebanon. The steady stream of migrants was
due not only to the appeal of Beirut but also to the fact that the increasing
population in the mountain could not be adequately provided for. The
Christian massacre of 1860 gave additional impetus to this movement.
There are no conclusive data to be gleaned from our sources about the
extent to which this flow of new migrants changed the ratio of Christians
to Muslims. If we judge by the travel books, consular reports, and the
statements of foreigners in Beirut, which Fawaz draws upon, the portion
of Muslims in the population must have shrunk to a third. The Christian
constituent rose to two-thirds. Before this population shift occurred the
numerical proportions according to the same sources were relatively
balanced.??

The picture changes if we consult Ottoman statistics between 1880
and 1914, which demonstrate that the Muslims in the merkez-i kaza of
Beirut during this period made up roughly half of the population. With
regard to the vilayet, Muslims comprised as much as 80 percent of the total
population.? It is not completely clear whether the demographic development
led to a Christian majority. In any case, the Muslims must have felt eclipsed -
by the Christians in commerce and education. In absolute numbers the
population of Beirut in 1863 was about 70,000 and towards the end of the
century it was 100,000.>* The arrival of Shi‘ites in large numbers began
only in the 1920s when their ancestral land of the Jabal ‘Amil in southern
Lebanon and the Biqa‘ plains were incorporated into the state of Greater
Lebanon under the French mandate.?

One response to Christian expansion was the establishment of the
above-mentioned Magqasid in the year 1878. The Sunnite mercantile bour-
geoisie had realized that education was the key to economic success.? The
concrete goal of this benevolent organization was to provide for educational
improvements where the state could not.
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Against this background ‘Abduh’s activities gave a boost to Islamic and
Arabic studies. He attracted a large group of followers who gathered in
his home and in the great mosque. In Beirut he drafted the first version
of his Risalat al-tawhid.*’ His interventions underline the deplorable state
of the educational system with regard to Muslim needs even after the
Tanzimat reforms. The problem was not confined to the vilayet of Beirut
but was all the more striking here where the educational level was measured
against the high standards of Christian establishments. A prominent fore-
runner in his criticism of conditions in the educational system was the
Tanzimat reformer Midhat Pasa, who was twice grand vizier. During his
term as vali of the province of Siiriye (1878-1880) he focused his attention
on the shortcomings of the school system, and encouraged the establishment
of the Maqasid.?®

Generally speaking, the history of modern education in Lebanon until
the First World War is regarded as a history of Christian education. This
view is justified to the extent that endeavors of the Christian community
supported by religious institutions in America and Europe generated an
educational niveau unrivaled in the entire Ottoman empire.” When local
and foreign observers alike called Beirut the “city of schools,” they were
referring almost exclusively to Christian schools.*®

The autonomous sancak Cebel-i of Libnin had been administered by a
Christian governor since 1861 in accordance with the terms of the “Réglement
organique,” but had lost its special status with the Turkish occupation.
The conditions in Cebel-i Liibndn are not taken into consideration in this
analysis because the Muslims constituted only 10 percent (of which two
thirds were Shi‘ites) of a total population of ca. 415,000. Of this 10.75
percent were illiterate.?! y

To be sure, the educational lead of the Christians was relatively recent.
Despite the establishment especially of Maronite schools, the number of
those who could read and write increased very slowly before the nineteenth
century.’ It was not until the first Protestant missionaries arrived in the
1820s and set up schools at a time when trade was flourishing, that the
educational system thrived and great strides were made in fostering literacy.
In the end, the quantity of the local Christian schools and the quality of
foreign schools which surpassed the former in significance, created a domi-
nance which was both impressive and oppressive for Muslim observers.
Two different educational systems came into being. One was essentially
American and the other French. Both systems extended from kindergarten
up through to the university level. The Syrian Protestant College, later
the American University of Beirut, was founded in 1866. The Jesuit school
of Ghazir became the Université St. Joseph in 1875.3

The remarkable success of Christian education overshadowed the devel-
opment of Muslim education.* We should not ignore the achievements
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of private individuals such as the Magasid and al-Jisr’s school, or of the
government to alleviate the critical condition. But these efforts cannot
obscure the fact that Ottoman educational policies in Lebanon were largely
unsuccessful. The reasons for this failure will be discussed below mainly
in the light of relevant salnames (almanacs).

Ottoman authorities were alarmed that public education was being
forced into a defensive position. In 1884 and 1885 several mission schools
had been closed by them because they had not complied with the terms
of article 129 of the Law of Public Education.’® Although the mission
society was quick to play up this isolated measure as an act of religious
intolerance, schools were not closed in areas where there was a considerable
Christian population, but rather in those areas where the attempt was made
to block Christian access to Muslim inhabitants. The fact that there were
59 local and 122 foreign, non-Muslim schools of which only 10 were
operating with an official license speaks for itself.*®

In 1891, a certain Mihran Boyaciyan, who was being trained as a public
servant in the governor’s office in Beirut while being employed at the local
idadi, sent a report on the foreign schools in the vilayet to the sultan. His
experience as a teacher of geography and history in the local idadi provided
insight into the school situation. Boyaciyan gives an account of how
through missionary activity all of Europe was wooing the people of Beirut
“under the mantel of education.” Even the Muslims sent their children to
these schools which were far removed from Ottoman patriotism. The
Turkish element of the population was restricted to a few officials. He
concluded, “Every patriot must shed tears of mourning when he observes
foreign intellectual influence prevailing in the name of education.” To
mitigate the situation he recommends the following measures:

°®  Appointing officials to administer the educational system more efficiently
® Intensifying instruction in the Turkish language‘ and Ottoman history
® Increasing the funds for education

® Prohibiting Muslim children from attending foreign schools

®  Opening schools in the kazas of Sidon, Sar, ‘Akka, Haifa, and Tripoli

® Promoting the teaching of Turkish in the schools of Cebel-i Liibnan
mutasarrifligs

° Employing qualified teachers
e Requiring of all public servants a command of the Turkish language

® Carrying on all official correspondence in Turkish.3®
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Comparing this plan of action to ‘Abduh’s suggestions for change, we
see that both authors concur in their assessment of the negative effects of
foreign education on Muslim citizens. Both perceive the danger inherent
in the alienation of an overwhelming part of the inhabitants from their
religion and their state. But despite the similarity of their views, they reach
varying, sometimes conflicting, conclusions about what must be done.
Whereas ‘Abduh calls for instruction in Arabic, Boyaciyan advocates the
priority of Turkish. The controversy about the use of Turkish in administra-
tion and education in the Arab provinces became a decisive factor in
defining the relationship of Arabs to the Ottoman empire before the First
World War. In 1913 the use of Arabic in schools was conceded but seldom
practiced.”

Three years later, in 1894, the Minister of Education, Ahmet Zithdii
Pasa,*” wrote a memorandum which confirmed the validity of Boyaciyan’s
report for the entire empire. Zithdii Paga came to much the same conclusions
about how to counteract the influence of foreign educational endeavors,
which were especially intensive in the provinces of Selanik, Suriye, Halep
and Beirut. He lists the number of foreign schools as 413, which is surely
too low for the whole empire. A list of the American mission schools alone
comes to 449 in 1895.* Of the 4,547 non-Muslim Ottoman schools, 4,049
were operating without a license.*? Approximately 10 percent of the foreign
schools were in the vilayet of Beirut. The statistics for 1898 list 21 such
schools* and five years later there were 181 schools in operation.*

We can see that the Turkish bureaucracy was well aware of the dangers
emanating from foreign education. Whether or not this was a belated
reaction to ‘Abduh’s memoranda we do not know. In any case, Sultan
Abdiilhamit seems to have read the reports of his officials and ministers
when he writes that the private schools incite “hatred against our religion
and against our government” and considers “this laissez-faire attitude of
our minister of education . . . inexcusable.”*

But what was the structure of the Ottoman system of education? Since
the middle of the nineteenth century traditional medrese and mekteb establish-
ments had begun to encounter competition in the form of schools whose
curriculum included secular subjects. Modern Turkish education had its
inception in 1869 when the “law of Public Education” (Maarif-i umumiye
nizamnamesi) made the establishment of schools compulsory for the first
time. Elementary schools (iptidaiye) were to be set up in the villages, middle
schools (riigdiye) in towns with at least 500 houses, and preparatory schools
(idadiye) in cities with at least 1,000 houses. Furthermore, the law provided
for the construction of lycées (sultani) in the provincial capitals, various
vocational and technical schools, and a university (dariilfiinun) in Istanbul,*6

In many respects the law of 1869 remained a paper law. Only three
sultanis were established: The Galatasaray sultanisi, the elite school in Istanbul,
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a sultani in Crete, and the Madrasa sultaniya in Beirut mentioned earlier.*’
In other provincial centers the idadi schools were obliged to take over the
function of the sultanis. In 1913 there were only eleven sultanis.*® One year
later there were thirty-one such secondary schools.*’

The development of the riigdiye reflects the erratic course of educational
policy. In compliance with an irade from the year 1307 (1889), the riigdiye
were closed in all places where idadiye existed, and the pupils and teachers
were transferred to the idadiye. Some ten years later the vilayet of Beirut
once again had eleven riigdiye.’” In the academic year 1903-4 there were
thirteen riigdiye (of these three were for girls) in Beirut, ‘Akka, Tripoli,
Lattakia, and Nablus.! o

Meanwhile before the Law became effective in Beirut itself, a missionary
report attests the existence of eight Muslim elementary schools with 255
pupils. Five hundred fifty students were enrolled in three schools referred
to as institutions of higher education: al-Ahmadiya, al-Qadiriya, and
Rushdiya,®® which was said to have been set up in 1868. The latter was
surely of the riigdiye school type which had been in existence since 1838.
The riisdiye linked elementary and secondary education. It was the task of
this school to prepare students from the ages of eleven to sixteen for
attending the Civil Service School (Mekteb-i miilkiye) or the War Academy
(Mekteb-i harbiye).*

Seeing that the provisions of the Law of Education were slow to be
implemented, Beirut Muslims tock action to improve the school situation.
In 1878 the Magasid were founded, which initiated the establishment of a
number of schools, especially for girls, in the course of the following four
years. Similar societies were formed in Sidon, Lattakia, ‘Akka, and Tripoli.
In 1882 these societies were dissolved (they were reopened in 1907 or
1908) and merged with the education councils (maarif meclisi), which had
been founded according to the Law of 1869. These councils were intended
to supervise the operation of the school system in the vilayets. It is not
clear whether ‘Abduh was correct in attributing the abolishment of the -
Magasid to intrigues of Christian circles. ‘Abd al-Qadir al-Qabbani, the
driving force behind the Magasid, places the blame on the schemes of
influential Muslims who had no intention of sharing their power with
these reform oriented groups.**

Given these conditions, how were the educational needs of the Muslims
met? Despite their dubious reliability and somewhat contradictory nature
a few facts and figures, chiefly drawn from the salname, shall be quoted.
A general “soft” indicator of the standard of education is the percentage
of pupils in the total population. Shortly after the turn of the century
(midway of the period dealt with here) the vilayet of Beirut, with a population
of 650,000, had 39,000 pupils, or 5.9 percent.>® This was about average
for the vilayets. Roughly the same proportion was to be found in Janina
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(Epirus) and Manastir (Balkan). The sancak-i miistakil Kuds-i serif ranked at
the head of the vilayets with a good 17 percent. The autonomous sancak
of Zor brought up the rear with 0.3 percent.®

In 1893 there were 205 elementary schools of the old type (usul-i
atika). These were Koran schools for boys (sibyan) funded mainly by religious
foundations. Alongside these schools were 181 of the new (usul-i cedide)
already mentioned iptidaiye with a total of almost 16,000 pupils, of whom
83 percent were boys.” In Beirut there were four public elementary schools
for boys with 576 and four iptidaiye for girls with 247 pupils. The eighteen
private Muslim schools were attended by 1,870 children.’®

Let us observe the numerical development at intervals of ten years: In
1903 there were about forty-two private Islamic schools (mostly primary)
with 3,063 pupils and fifty-nine private non-Muslim schools, which were
mainly iptidaiye with 6,773 pupils, and 122 foreign schools with 17,430
pupils. In addition, there were 338 pupils at medreses, religious institutions
above the sibyin level. At the public idadiye and riigdiye, on the other hand,
the student population was 1,493. As the number of pupils at the iptidaiye
is not cited, we can reconstruct this figure only by subtracting the above-
entioned numbers from the total number of pupils in the vilayet. The
number, then, is 10,972 children attending public elementary schools.

A process of consolidation and elimination reduced the number of “old”
and “new” schools. Statistics for the years 1913-15 show that there were
136 public elementary schools with 7,783 pupils, 80 percent of whom
were boys. In contrast, 5,792 children were instructed at 151 private Islamic
primary schools and 6,444 at non-Muslim schools. The number of foreign
schools comes to 157 with 13,614 girls and boys.®® This means that three
times as many children were in private as in public schools. A comparably
high enrollment of private school pupils is found elsewhere only in the
vilayet of Hiiddavendigir and in Kuds-i gerif. In Istanbul, for instance, there
were twice as many students in private schools as in public schools. In the
vilayet of Ankara the opposite was the case. The tendency to send children .
to private schools, which, of course, were not of a uniform nature and
ranged from a well-equipped Jesuit school to a shabby village Koran school,
can be observed also in institutions of continuing education.®!

In the 136 elementary schools three hundred teachers, fifty of whom
were women, were employed. A good tenth of them were graduates of a
dariilmuallimin, a teacher training college. Thirty-seven had completed the
idadi-school type and fifty-three had graduated from medreses. The remaining
two-thirds had attended schools not otherwise specified.®?

The four preparatory schools in the vilayet, which were located in
Tripoli, ‘Akka, Lattakia, and Nablus, trained 485 pupils in 1913-15. The
sultani in Beirut where ‘Abduh had taught had a student population of 125



STROHMEIER ; MUSLIM EDUCATION 1880-1918 223

in 1895 and of 236 in 1914. By 1914 an additional sultani had been founded
and was attended by 84 students.®?

In vocational education progress was made but it was often followed
by setbacks. In 1907 the Hamidiye ticaret ve sanayi mektebi was set up at
great expense. The enrollment of 300 students is an indication that the
school found wide acceptance® although shortly thereafter the building
stood empty.® The needs of the traditionally important silk industry were
met by founding a special school, the dariilharir.% In 1909 a police school
(polis mektebi) was established.®”

The vilayet of Beirut did not receive postsecondary facilities until
relatively late. An adequate response to the challenge presented by the two
foreign universities was never made. The Law School (Hukuk mektebi) that
was founded in Salonica was moved to Beirut along with the entire staff
after the loss of Macedonia in 1912. It was reopened in October 1913.58
The only school to have its origin in calculated educational policy was the
Medical School (Sam Tiirk Tibbiye mektebi), which was opened in Damascus
in 1903 but was moved to Beirut at Cemal Paga’s bidding after the war
broke out and was set up in the building of the closed medical faculty of
St. Joseph university. The Tibbiye was intended to counterbalance the
American and French institutions, which in the view of a former professor
at this college, had carried on propaganda and tried to win over the
population.®’ The Tibbiye, however, was never serious competition since it
lacked sufficient funding. The monthly budget of the American faculty
was higher than the Tibbiye’s budget for the entire year.”” On October 4,
1918, the Tibbiye was closed.”

In the years following 1909 there were repeated press reports of a
university (dariilfiinun) to be set up in Beirut.”? These plans were apparently
supported by the Sharif ‘Ali Haydar,” but were never realized. In 1910,
the Sabah reported that a commission which had been formed to investigate
the possibility of reopening the Sanayi mektebi had recommended instead
the establishment of a university. The project was to be financed by an -
increase of twenty para in the Beirut railway fares.”” But nothing came of
this scheme. '

It is not difficult tolocate the “Achilles heel” of Ottoman education
in the vilayet of Beirut or elsewhere at the primary level and in teacher
training; 80 percent of the boys did not attend school. The situation was
similar in Aleppo. The figures are better for Edirne, with 64 percent, but
worse in Suriye, with 88 percent of the boys remaining illiterate. The rates
of non-attendance for girls were 95 percent in Beirut, 76 percent in Edirne
and 98 percent in Suriye.”

These abstract figures are substantiated and qualified by reports in the
handbook Beyrut vilayeti of 1917. In Tilkaram, for example, one-fourth of
the 250 pupils attending the primary school came not from the city, but
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from the surrounding areas. They took shelter near the school in small,
filthy, abandoned shops. Recognizing the intolerability of the situation the
city administration started construction of a boarding house for the pupils,
but the project had to be canceled for lack of funds. On the other hand,
a school where girls could learn rugknotting (Halicilik mektebi) was opened
in 1915, and seems to have functioned quite well.”®

The educational aspirations of citizens of the kaza of Bani Sa‘b (sancak
‘Akka) are well documented. The population of Safad, in contrast, manifested
indifference regarding the school attendance of their children. In view of
the excellent conditions in the foreign schools as opposed to the very
unfavorable situation of the public schools, it was no wonder that the
non-Muslims were better educated and informed. However, in World War
I several schools of the military foe were closed. In kaza of Safad alone
more than half of the twenty-two private institutions were affected by this
measure. Only schools of the allies, Germany and Austria-Hungary, were
spared, so that 1,000 students, chiefly of Jewish faith, could continue to
attend school.”” .

Many of the so-called model schools (niimiine iptidaiye) were handicapped
by severe inadequacies. Others stood almost empty, as in Haifa.”® In a report
of the school inspector (maarif miifettisi) for the sancak of Lattakia it was
declared that the provisions of the Law Concerning Primary Education’
had not been implemented in 1916. As proof, he cited the lack of schools
and the difficulty in enforcing compulsory education. The authors of Beyrut
vilayeti noted sadly that the population did not wish to send their children
to school. They saw the reason for this in the oppressive poverty which
had been aggravated by the war. Parents were not able to feed and clothe
their children, let alone buy school supplies.

Community involvement and initiative in the kaza of Jinin provide a
pleasant contrast to the overall gloomy picture. The inhabitants of this
village raised the money for a second teacher when they realized that one
teacher provided for in the budget was not enough. The example of this
village does not seem to have been followed elsewhere. It was more often
the case that schools were simply closed down when there was a shortage
of teachers. The difference in educational level between Christians and
Muslims was enormous. For example, in the kaza of ‘Akka (sancak of
Tripoli) only 5 percent of the Muslims, as compared to 50 percent of the
Christians, were literate.%¢

Few schools had more than one teacher. Only half of them had
consisted of more than one classroom. Most school buildings were in poor
condition. Almost half of the schools were assessed as gair-i muvifik (un-
suitable). One-fourth were classified as requiring renovation.®!

Repeatedly the demand is heard for one or two model boarding schools
for each kaza and for a new type of teacher, one who was young, active,
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and educated in order to fashion true institutions of education out of those
“idler’s paradises” (tembelhane) where fanatic, ignorant, and incompetent
teachers sat and waited for their salaries.*?

From the second constitutional period onwards controversy raged
regarding what the focal point of educational endeavors should be. This
lack of resolution, compounded by frequent changes of the ministers of
education, impeded the development of a consistent policy on education.
One minister of education, Emrullah Efendi (1858-1914), originated the
tuba agaci-theory, of the tree of paradise hanging by its roots from heaven,
to support his case for beginning educational reform at the university level.
He later dissociated himself from this view, when he realized that of the
70,000 elementary teachers needed, not even 1 percent were available.®
Sati‘ al-Husri, on the other hand, advocated the priority of expanding
elementary education. He argued quite plausibly that if there were no
elementary schools there could be no middle or high schools.®

This was the same view held in the vilayet. The authors of Beyrut vilayeti
were convinced that elementary schools, which instilled in the children a
sense of patriotism, had been a decisive factor in the victories of Prussia
over France in 1870 and of Bulgaria over the Ottoman empire in 1913.
But one decade after the Young Turk Revolution schools retained their
medieval aspect. This was attributed to an incorrect concept of mektep. The
establishment of a primary school was generally limited to allocating funds
for a teacher’s salary but not for expenses associated with building the
school or purchasing educational materials and supplies.®

In the Provincial General Assembly (meclis-i umumi-i vilayet)® there was
an awareness of the fundamental deficiencies of the school system. In the
opinion of Vali Azmi Bey, what was necessary was a revolution in education
and better financial support. The prosperity of a country, according to
Azmi Bey, was dependent on its educational achievements. Obviously
influenced by the British withdrawal from the Dardanelles (December
1915) he believed that while the army was victorious on the battlefield, -
ignorance must be defeated on'the home front.”’

The vilayet possessed one teacher’s college, which had been established
in 1892.%8 In 1915 the smeclis turned its attention to developing further
teacher training colleges in the centers of the sancaks, Lattakia, Tripoli,*
and Nablus. Considering the shortage of qualified teachers it was widely
criticized that women were not admitted to the darislmuallimin. Consequently,
the appeal was made for a dariilmuallimat. The education of women was
one of the main issues in the Assembly where it was argued that educated
women would raise their children to better fulfill their duties as soldiers,
farmers, traders, and patriotic citizens.*

The debate in the Provincial General Assembly leaves an ambivalent
impression. Although cognizant of the situation, the meclis members proposed
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solutions which revealed an unwarranted optimism bearing no relation to
the reality represented in Beyrut vilayeti. While pressing concerns of the
moment generally dictated educational policy, it was not uncommon for
members to endeavor to acquire yet another educational institution for
their constituencies.

The vali estimated that 1,500 additional schools would be required”
and statistics confirmed this number.”® The concept then, if it can be so
called, was simple: more schools. It was precisely this attitude which was
criticized by the authors of the handbook. Instead of calling for more
schools they demanded adequate equipment for the existing schools and
better qualified teachers.

The plight of education in the vilayet was discussed not only in the
provincial parliament, but also in the Meclis-i Mebusan in Istanbul. In 1914
Salim ‘Ali Salam, representative for Beirut and one of the leaders of the
Reform Society (Jam-’iyat Bayrit al-islahya),” gave a speech in which he
deplored the backwardness of schools in the vilayet and called for new taxes
to finance an investment in the educational system. He declared it imperative
that education in the Arab provinces receive more support because of the
predominance of foreign schools.” Salam’s grievance was understandable.
In 1913 the vilayet had spent only 2.95 percent of its total budget on
education. The average for the empire, on the other hand, was 25 percent.
In the following year there was, to be sure, a large increase as Beirut caught
up with the imperial average.” According to Salam only those who were
interested in becoming public servants would attend a public school. A
prominent case in point was Rashid Rida, who explained that he had left
the ritgdiye in Tripoli because he did not intend to work for the government.?

Shortly before the end of Ottoman rule in Lebanon, the school system
received fresh impetus through the efforts of Cemal Paga, the commanding
general of the Fourth Army and de facto autonomous ruler in Syria. He
appointed Halide Edip -Adivar, the famous writer, and her sister Nigar
Hanim as counselors. Under their direction, the dariilmuallimat, which had
been one of the demands of the provincial meclis, was finally established.
The “Cemal Paga-School” in Beirut was attended by girls of all religious
creeds. An agricultural school was set up in Ta‘nayil Ksarah (Biqa‘).”

Another mekteb-i sultani with the name ikinci sultani came into being
alongside the already existing lycée in 1913-14. As part of a strategy to
regain Arab sympathies, the courses were taught in Arabic. The school was
closed less than two years later, in the summer of 1915,%® probably in order
to remove a field of activity for the Arab movement at a time when high
treason trials were being conducted against Arab nationalists. The director
of this sultani, Rustum Haydar from Baalbek (1886 or 1889-1940), one of
the founders of the most important Arab secret society (al-Jam‘iya al-‘Arabiya
al-Fatit), was called to Jerusalem to al-Kulliya al-Salahiya, a college which
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had been initiated by Cemal Pasa. Although conceived as a Panislamic,
“Ottomanist” theological college it became, in diametric opposition to the
intentions of its founder, a center for the dissemination of Arab national
thought.”?

The Salahiya had a remarkable similarity to al-Madrasa al-‘Uthmaniya,
the most influential and effective college in Beirut for two decades. Founded
in August 1895 (Rabi‘ al-awwal 1313), it signified the fulfillment of
‘Abduh’s program, which brings us back to our point of departure.'®

Dissatisfaction with Turkish schools as described by ‘Abduh and mistrust
of local Christian universities, where cases of proselytism had occurred,'!
prompted Shaykh Ahmad ‘Abbas al-Azhari to create this institution. A
graduate of al-Azhar, he had taught at the Madrasa wataniya of Butrus
al-Bustani for some time.'%? As mentioned earlier, he served as director of
al-Madrasa al-sultaniya where ‘Abduh, with whom he shared the same
political and religious convictions, had taught. In 1877-78 al-Azhari was
involved in an independence movement of Syrian notables who were
associated with the Magasid. It is quite probable that he was a freemason.'®
In 1909 he was defeated in the mufti election as a candidate of the za‘tm
Ahmad Mukhtiar Bayhum.1%*

The school’s objective was to impart knowledge and learning in keeping
with the spirit of national virtues (al-akhlaq al-milliya) and religious principles
(al-‘aga’id al-diniya).'® Up to 1900, when a boarding school was added,
only day students could be accepted. In 1910 there were 250 students, a
third of whom were boarders. School attendance was divided into two
phases of four years each: preparatory (tamhidi) and academic (‘ilm1)."% The
language of instruction was Arabic. Despite claims of loyalty to the Ottoman
and national spirit (rith al-‘uthmaniya wa-l-wataniya) only two weekly hours
were allocated to Turkish in the first two years. In contrast, twelve weekly
hours were devoted to French instruction and modern sciences (al-funiin
al-haditha, al-‘ulam al-asriya) were taught partly in French. English was
optional and German was offered after 1913.' The curriculum included
religious subjects, history (biography of the prophet and history of the
Arabs), geography, mathematics, and natural sciences.'® Non-Muslims,
too, were admitted to the sthool and were not obliged to learn the principles
of Islam or to attend services in the mosque. On Sundays they were given
the opportunity to receive instruction in their own faiths.'%

The expansion of the school into a college (ma‘had ‘ilmi wa raqi) in
May 1911, called al-Kulliya al-‘Uthmaniya al-Islamiya, involved moving into
larger premises in another part of the city, Burj Abi Haydar. By adding
two years to the curriculum and increasing the emphasis on French, students
were given the opportunity to earn the baccalaureate and thereby gain
acceptance to French universities. In fact, many graduates of the Kulliya
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studied in France.''° The diplomas of the Kulliya were recognized by the
authorities as equivalent to those of the public institutions.'!

The increased appeal of the college brought it into competition with
the two existing universities in Beirut. Students at the Kulliya numbered
between 300 and 400 in 1913, which was twice as many as at the sultani,
even though tuition at the latter school was somewhat less costly.'"'? A list
of the names of the students at the Kulliya reads like 2 Who’s Who for
the Sunnite upper class of Beirut: Bayhum, Ghandar, Fakhari, Sidana,
Tabbarah. Wealthy families from all parts of the Muslim world sent their
sons to this school.!?

More than two dozens teachers, including Sunnite ulema and French
educationalists, catered to the needs of the students. Doctor Bashir al-Qassar!!*
was the assistant director. The well-known Mustafa al-Ghalayini was teacher
of Arabic literature and exegesis of the Koran.!”® Misbah Muharram, a
deputy from Beirut to the meclis in Istanbul, taught law.'"”

The Kulliya was integrated into the economic, political, and religious
life of the city. The school board included such prominent citizens as
Ahmad Mukhtir Bayhum,''® Muhammad al-Fakhiri,'"® ‘Umar al-Da‘ag,'*
Riyad al-Sulh,'?! Shaykh Ahmad Tabbarah,'*and ‘Abd al-Ghani al‘Uraysi.'®
Over a fourth of the Muslim members of the Beirut Reform Society were
either graduates of the school, members of the board or tcachers Shaykh
Ahmad himself was president of the Society.'**

In 1912 the Kulliya still enjoyed the favor of the government. In the
report for the academic year Abu Bakr (Tepeyrah, 1864-1947) Hazim
conveyed his compliments as honorary chairman. He was the same vali
who ordered the dissolution of the Reform Society the following year.!?
At a time when the Turkification'policy of the Committee of Union and
Progress was meeting with resistance in the form of Arab demands for
greater participation in the administration of their provinces, the Kulliya
became a seminal force in the development of Arab national thought. A
contemporary wrote:

It was the first school which attempted to awaken in its students
an understanding of Arab history and propagate among the students
a spirit of Arab nationalism and a feeling for the necessity of
restoring Arab greatness. I believe that many of the seeds of revolt
against the repression and tyranny of the Turks were sown here.
I am not claiming that all cries for the rights of the Arabs were a
direct result of instruction at this school. But I am convinced that
many of those who were later hanged at the gallows of a Turkish
bloodshedder had received their basic education at this school.'?®

Between 1900 and 1914 there were sixty-three graduates of the Kulliya.
Of these, around one-third became merchants, one-fifth each became respec-
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tively doctors, public servants, and employees, and the rest made careers
as lawyers, educators, journalists, scientists, and engineers. This breakdown
of the careers of Kulliya graduates sheds light on the social groups constituting
the mainstay of Arab nationalism. As the numbers, however, refer to a
single school, they do not provide conclusive evidence. And certainly not
every graduate of the Kulliya is to be considered a nationalist. The professional
makeup of the former Kulliya students deviates from that of the group
investigated by Dawn'? in that the prevalence of merchants was stronger
in the Kulliya group. A decisive factor was probably many students came
from Beirut with its intense commercial activities. In any case, a more
thorough study of the social origin of the Kulliya graduates would enrich
our understanding of the genesis of Arab nationalism. All the more so as
the published works of these individuals are fairly easily available.'?®

Salibi has pointed out that the Christian students of the Syrian Protestant
College were the first generation of Arab nationalists and the Kulliya
graduates the second.'® This latter group was not fated to lead long lives.
‘Al-‘Uraysi, Mahmad Naja ‘Ajm,”° Muhamad al-Mahmasani,'! ‘Umar
Hamad,"®? and a member of the board, Shaykh Ahmad Tabbaira, were
sentenced to death by hanging for being members of various secret societies
which the Turkish authorities had accused of treason. ‘Adil Arslan, member
of the Fatit, narrowly escaped arrest, probably through the intercession of
his older brother Shakib, who in contrast to the champions of Arab indepen-
dence advocated that the Arab provinces remain in the Ottoman empire.’*?

Under these circumstances the Kulliya was a thorn in the sides of the
Ottoman authorities. And yet, because of its niveau and prestige, it was an
institution that they would have liked to exploit for their own purposes.
This motive probably explains plans to expand the school and bring it
under government control.’** During a meclis debate in Beirut vali Azmi
Bey suggested that the Kulliya be transformed into a commercial school.
This suggestion seems to have been translated into action with the revival-
of the “Trade and Vocational School” mentioned earlier. It is surprising -
to find Rafiq al-Tamimi again as the director of that ticaret mektebi in
Beirut.!% '

Thus the Kulliya was closed down and teaching activities discontinued.
Al-Azhari, educator, politician, and reform theologian, was exiled to Istanbul
where he eked out a meager living as an elementary school teacher in
World War L.'*® It was not until February 1920 that he was able to reopen
his school — this time under the name of “al-Kulliya al-Islamiya.” After
his death in 1927. the leadership of the school was assumed by his sons
Kamal and Nuri, who had taught there before it was closed.'®

Our rather cursory account of nearly four decades of Islamic education
in the vilayet of Beirut has come to an end. Let us recall the major lines
of development. In the middle of the nineteenth century the educational
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niveau of the Muslim population was very low in comparison to that of
the non-Muslims, and Muslim schools played only a marginal role in the
system of education. The Law of Public Education did little to change this
state of affairs.

When mention was made of the “struggle of schools in Syria.”’*® an
allusion to the large number of foreign and local Christian schools competing
with one another for influence and recognition, then the main scene of
action was Beirut. The Magqasid, which enjoyed the favor of the vali of
Syria, Midhat Pasa, took the initiative among the Muslims and began to
intervene in this struggle. Leading representatives of the Islamic reform
movement, like ‘Abduh, al-Jisr, and al-Azhari, gave a substantial boost to
Islamic education, the results of which were to be felt beyond the turn of
the century.

The impact of public education was limited. One reason for this was

»138

that many legal provisions had never been enforced. There were not

enough schools and the organization of the single schools was subject to
frequent change. Moreover, the schools did not enjoy the support or
patronage of the population, in particular of the Christian sector. As a rule
the language of instruction was Turkish and not Arabic, a fact which did
not enhance the schools’ appeal. That private schools in which students
were taught in their mother tongue fared better in the public eye is
demonstrated by their comparatively high enrollment.

When Ottomanism, or the concept of a multiethnic state with several
languages and religions under the rule of the Ottoman dynasty, proved to
be a myth, and the end of the “honeymoon” of Turkish-Arabic relations
was signalized by a policy of Turkification and centralization, the result
was first the alienation of a group of Arab officers, notables, and intellectuals,
and then the rapid formation of a national awareness manifested in the
development of the Kulliya. Thus there were three forces which had a
decisive influence on education in the vilayet: Islamic reformism, the official
policies of education based on the concept of Ottomanism, and finally,
Arab nationalism.

As late as the autumn 1917 Tamimi and Behcet viewed the chances
for mitigating the ills of public education with optimism: “Geg olsun da
giig olmasin!”'* But it was too late to steer educational policies in another
direction. The end of Ottoman rule in Lebanon in October of 1918
relegated such wishes to the realm of illusions.




Appendix A: Number of Schools and Students in the kaza Tarabulus-i $am 1333/1917

Schools Tarablus Iskele Minya Dinya Kuri-i 'agere Tartiis Arwid Hadir Total Grand Total
Boys Girls | Boys Girls | Boys Girls | Boys Gitls Boys Girls Boys Girls | Boys Girls | Boys Girls

Public secondary

boarding school

(sultant) 1 1 1

American secondary

boarding school

(corresponding i ‘dadi) 1 1 1

Public teachers college 1 1 1

Private elementary

boarding school

(American and Maronite) 1 1 1-1 2

Public elementary

schools 10-5 2-2 2 2 2 1-1 1 1 21-8 29

Private non-Muslim

elementary schools 2-1 2 4. -1 5

Traditional clementary

schools (sibyin) 30-5 1 1 37

Total 45-12 | 5-2 2 2 2 2-1 1 2 61-15 76

Number of students 2120 880| 250 95 | 30 50 80 70 - 30 80 60 2740 1005| 3745

Ratio students- .

population % 12:5 + 0:8 0:5 1:2 1:9 1:7 5:6

Source (with the exception of the last item): Beyrit viliyeti, 2: 229.
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Appendix B: Weekly curriculum for riigdiye and i ‘dadiye-schools*

Subject class 1 class 2 . class 3 class 4 class 5 class 6 class 7
Quran and theology 3 3 3 3 3 3 3
Turkish 6 5 3 2 1
Morals 1 1 1 1 1
Official style and literature 2 2
Arabic 2 2 2 2 2 1 1
Persian 2 2 2 1
French : 3 3 4 4 4
Legal practices . 1
Arithmetic 2 2 2 2 1
Bookkeeping 1
Algebra and trigonometry 2 2
Geometry 1 1 2 1
Cosmography 1
Mechanics, physics, chemistry 3 3
Zoology, biology, mineralogy 4
Geography 2 . 2 2 ] 2 2 2 1
History 2 2 2 2 1 1
Ecomomics < 1 1
‘ilm-i egya (Elementary science) 1 1 1 1 1
Hygiene 1 1 1
Calligraphy 2 1 1 1 1 1 1
Drawing 1 1 1 1 1
Toal 20 22 24 24 25 24 23

* In schools at the i ‘didiye-level Greek, Armenian and Bulgarian are taught according to demand: In classes 4, 5, and 6 two hours and in class 7 one hour.
Source: Silnime-i neziret-i ma‘arif-i ‘umamiye 1317. fkinci sene. (Istanbul 1317/1899-1901) p. 230.
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Appendix C: Weekly curriclum for elementary schools in villages

Subject class 1 class 2 class 3 class 4
Alphabet 12*

Quran 12> 6 6 6
Quran recitation 2 2
Catechism 3 3 3
Orthography 2 2

Reading 4 3 3 5
Arithmetic 1 2 2 2
Calligraphy 1 2 1 1
Totals 1l8* 18 19 19

* Comparison with other syllabi shows that there is no mistake or printing error in the addition of weekly
hours tor class 1. But the comments to the curriculum do not explain the calculation except for the horizontal
line between 12 and 12. It is merely noted that in class 1 Quran lessons begin only after laying the foundation
in alphabet lessons.

Source: Silnime-i neziret-i ma‘drif-i ‘umtimiye 1318 Uciincii sene (Istanbul 1318/1900-01) p. 235.
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Teachers and students of al-Kulliya al-Islamiya.
'I-‘Arab, ed. ‘Abd al-Latif Fikhari. Beirut, 1981.

‘Umar Fakhari. Kayfa yanhadu
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with an introduction by Khalid Ziyida). Albert Hourani, Arabic thought in the Liberal
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(Istanbul, 1977), I-1I: 501-8, ITI-IV: 1418. There is documentary evidence of the existence
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Rida, II: 505: “If the government had acted according to his [*Abduh’s] instructions
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